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1. Introduction 

Teaching English as a Foreign Language (EFL) writing skills presents educators with unique 
challenges [1]–[3]. These challenges include developing students' language proficiency, providing 
personalized feedback and support and engaging and motivating learners. EFL writing instruction 
requires students to have a certain level of language proficiency to effectively communicate their ideas 
in writing [4]. This can be a challenge, especially for learners who are just beginning to learn English 
or have limited language exposure. EFL writing instruction also requires detailed feedback and 
support from teachers to help students improve their writing skills. This can be time-consuming and 
labour-intensive, especially in larger classes or with diverse learners. EFL writing can be challenging 
and often abstract for students to learn, and it cannot be easy to engage and motivate learners in this 
area. This can make students disinterested or frustrated with their writing practice, hindering their 
progress and development. One of the critical challenges of teaching EFL writing is developing 
students' language proficiency [5]. EFL writing instruction requires students to have a certain level of 
language proficiency to communicate their ideas in writing effectively. This can be a challenge, 
especially for learners who are just beginning to learn English or have limited language exposure. 
Developing language proficiency involves various skills, including vocabulary, grammar, syntax, and 
the ability to express ideas clearly and accurately [6]. These skills are essential for effective EFL 
writing, but they can be difficult for students to develop, mainly if they have limited exposure to the 
language outside the classroom. 
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To support students in developing their language proficiency, EFL writing instruction often 
includes activities and exercises focusing on specific language skills, such as vocabulary building or 
grammar practice [7]. However, these activities can be time-consuming and may not always be 
engaging or adequate for all students. As such, it is a fundamental challenge for EFL writing teachers 
to develop innovative and effective ways to support students in developing their language proficiency. 
The use of technology, such as ChatGPT, offers potential solutions in this area and is, therefore, an 
important area of exploration in language education. Another challenge of teaching EFL writing is 
providing personalized feedback and support for students [8], [9]. EFL writing instruction requires 
careful feedback and support from teachers in order to help students improve their writing skills. This 
can be time-consuming and labour-intensive, especially in larger classes or with diverse learners.  

Providing personalized feedback and support involves giving individualized feedback and 
guidance to each student on their writing based on their strengths and weaknesses. This can include 
correcting errors, providing suggestions for improvement, and giving encouragement and support to 
help students develop their writing skills. However, providing personalized feedback and support can 
be challenging for teachers, especially in larger classes where they may not have the time or resources 
to give individualized feedback to each student [10]. This can lead to students receiving less feedback 
and support than they need, which can hinder their progress and development in EFL writing. Support 
teachers in providing personalized feedback and support. Technology can play a valuable role [11]. 
Tools such as ChatGPT, which can provide real-time feedback and support for students, can help to 
alleviate some of the challenges associated with providing personalized feedback in EFL writing 
instruction. This makes it an important area of exploration in language education. 

Another challenge of teaching EFL writing is engaging and motivating learners [12]. EFL writing 
can be challenging and often abstract for students to learn, and it cannot be easy to engage and motivate 
learners in this area. This can make students disinterested or frustrated with their writing practice, 
hindering their progress and development. To engage and motivate learners, EFL writing instruction 
often includes activities and exercises designed to be exciting and engaging for students [13]. These 
can include writing prompts, creative writing exercises, and collaborative writing activities. However, 
it can be challenging to maintain students' interest and motivation in EFL writing even with these 
activities. One potential solution to this challenge is using technology such as ChatGPT. ChatGPT's 
ability to generate human-like text based on the input it receives can be engaging and motivating for 
students. Its natural language capabilities can make writing practice feel more authentic and realistic. 
This can help to maintain students' interest and motivation in EFL writing and is, therefore, an 
important area of exploration in language education.  

1.1. The role of technology in language education 

The use of technology in language education can take many forms and include a wide range of 
tools and platforms [14]. Some examples of these technologies include language-learning software, 
online dictionaries, translation tools, and language-learning apps. Language learning software is 
computer programs or applications specifically designed to support language learning. Language 
learning software can include various features, such as vocabulary and grammar practice, listening 
and speaking exercises, and interactive games and activities [15]. Online dictionaries and translation 
tools are web-based tools that provide access to dictionaries and translation services [16]. Online 
dictionaries and translation tools can be helpful for learners who need to look up words or phrases or 
translate text from one language to another. Language learning apps are mobile applications designed 
to support language learning on mobile devices like smartphones and tablets [17]. Language learning 
apps can be downloaded from app stores and often offer similar features to language learning software, 
such as vocabulary and grammar practice, listening and speaking exercises, and interactive games and 
activities. The use of technology in language education offers a range of potential benefits that can 
support teaching and learning. These potential benefits include providing personalized feedback and 
support, engaging and motivating learners, and supporting language skills development.  

Technology can provide personalized feedback and support to learners [18]. For example, 
language learning software can provide individualized feedback and guidance on vocabulary, 
grammar, and syntax, based on learners' strengths and weaknesses. Technology can create engaging 
and immersive experiences for learners [19]. For example, language learning apps can use 
gamification and interactive features to make language learning fun and engaging for learners. 
Technology can be used to support the development of language skills through practice and repetition 
[20]. For example, language learning software can include activities and exercises designed to help 
learners practice and improve their vocabulary, grammar, and syntax. While technology in language 
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education offers several potential benefits, it also presents challenges and concerns that need to be 
considered [21]. These challenges and concerns include the need for careful design and 
implementation and ethical considerations [22]. Technology can only be effective in language 
education if it is carefully designed and implemented [23]. This can require significant time and 
resources and can be challenging for educators who may not have technology or language education 
expertise. Artificial intelligence and natural language processing technologies in education raises 
ethical considerations that must be carefully considered [24]. For example, there are concerns about 
the use of personal data and the potential for bias in AI and NLP technologies, which need to be 
addressed to ensure their ethical use in education. 

1.2. The emergence of ChatGPT as a tool for language education 

The emergence of ChatGPT as a tool for language education represents a potentially transformative 
development in the field of language education. ChatGPT is an extensive language model trained by 
OpenAI and can generate human-like text based on the input it receives. This makes it a potentially 
valuable tool for language education, as it can provide real-time feedback and support for learners. 
The use of technology in language education has grown significantly in recent years, with a range of 
tools and platforms available to support teaching and learning [25]. These technologies can include 
language learning software, online dictionaries and translation tools, and language learning apps. 
However, ChatGPT represents a new and potentially transformative technology in this area, as it can 
generate human-like text and provide real-time feedback and support for learners. The potential 
benefits of using ChatGPT in language education include providing personalized feedback and 
support, engaging and motivating learners through natural language capabilities, and supporting the 
development of language skills through practice and repetition.  

However, using ChatGPT in language education also raises ethical considerations that need to be 
carefully considered, such as the use of personal data and the potential for bias in AI and NLP 
technologies. While using ChatGPT in language education offers a range of potential benefits, it also 
raises ethical considerations that must be carefully considered. Some of these ethical considerations 
include using personal data and the potential for bias. ChatGPT, as a large language model trained by 
OpenAI, relies on the use of personal data in order to generate human-like text. This raises concerns 
about using and protecting personal data and the potential for data breaches or misuse of personal 
information. AI and NLP technologies, such as ChatGPT, can also be subject to bias, impacting their 
effectiveness and fairness [26]. For example, if the data used to train ChatGPT is biased in some way, 
this bias can be reflected in the text that ChatGPT generates. This is an essential ethical consideration 
that needs to be carefully addressed to ensure the fair and effective use of ChatGPT in language 
education 

2. The potential benefits of using ChatGPT in EFL writing instruction 

The potential benefits of using ChatGPT in EFL writing instruction are numerous and varied and 
can support teaching and learning in several ways. These potential benefits include providing 
personalized feedback and support, engaging, and motivating learners, and supporting language skills 
development. ChatGPT's ability to generate human-like text can make it a valuable tool for providing 
personalized feedback and support to EFL writing students. By providing real-time feedback and 
guidance on vocabulary, grammar, and syntax, ChatGPT can support students' writing development 
in a way that is tailored to their individual needs and abilities. The natural language capabilities of 
ChatGPT can make it a highly engaging and motivating tool for EFL writing instruction. By providing 
an immersive and interactive writing experience, ChatGPT can help to maintain students' interest and 
motivation in EFL writing and support their engagement with the learning process. Using ChatGPT 
in EFL writing instruction can also support the development of language skills through practice and 
repetition. By providing opportunities for students to practice their writing skills and receive feedback, 
ChatGPT can help students to improve their vocabulary, grammar, and syntax and support their 
overall language development. 

2.1. Providing personalized feedback and support for students 

Providing personalized feedback and support for students in EFL writing involves various 
activities and strategies tailored to each student's individual needs and abilities. Some of these 
activities and strategies might include providing feedback on students' writing, offering guidance on 
language usage and structure, and supporting students struggling with certain aspects of EFL writing 
[27]. The feedback involves providing individualized feedback to students on their writing to support 
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their progress and development [28], [29]. Feedback might include comments on vocabulary, 
grammar, and syntax, suggestions for improvement and guidance on addressing specific writing 
challenges [30]. The guidance involves providing students with guidance and support on how to use 
language effectively and accurately in their writing [31]. This might include explaining the meaning 
and usage of a specific vocabulary, providing examples of correct grammar and syntax, and effectively 
offering guidance on structuring sentences and paragraphs. The support involves providing additional 
support and guidance to students struggling with specific aspects of EFL writing, such as vocabulary, 
grammar, or syntax. This might include providing extra practice and feedback, offering one-on-one 
support, or providing resources and materials to help students improve in these areas [32]. 

Providing personalized feedback and support can be time-consuming and labour-intensive for 
teachers and challenging if they do not have the time or resources to support each student individually  
[33]. This is where the use of ChatGPT can be beneficial, as it can provide personalized feedback and 
support in real time. Providing personalized feedback and support is critical to EFL writing instruction 
[34]. However, it can be time-consuming and labour-intensive for teachers and challenging if they do 
not have the time or resources to support each student individually. This is where the use of ChatGPT 
can be beneficial, as it can provide personalized feedback and support in real time. ChatGPT, a large 
language model trained by OpenAI, can generate human-like text based on the input it receives. When 
students use ChatGPT for writing practice, they can receive real-time feedback and guidance on 
vocabulary, grammar, and syntax tailored to their individual needs and abilities. This can support 
students' writing development in a way that is tailored to their individual needs and abilities and is, 
therefore, a significant potential benefit of using ChatGPT in EFL writing instruction. Furthermore, 
using ChatGPT can also provide opportunities for students to practice their writing skills and receive 
feedback on their progress. This can support students' language development through practice and 
repetition and help them improve their writing over time. By generating human-like text tailored to 
student's individual needs and abilities, ChatGPT can provide efficient and effective and efficient 
feedback and support. This can support students' writing development in a way tailored to their 
individual needs and abilities and can help improve their vocabulary, grammar, and syntax. 

The use of ChatGPT in EFL writing instruction can support students' writing development in 
several ways. By providing real-time feedback and guidance on vocabulary, grammar, and syntax, 
ChatGPT can support students' writing development in a way that is tailored to their individual needs 
and abilities. This can help students to improve their vocabulary, grammar, and syntax and support 
their overall language development. Providing personalized feedback and support is critical to EFL 
writing instruction, as it can support students' progress and development in this area. Personalized 
feedback and support involve providing individualized guidance and support to students based on 
their unique needs and abilities. This can include providing feedback on students' writing, offering 
guidance on language usage and structure, and providing support for students struggling with certain 
aspects of EFL writing [35]. Using ChatGPT can help support this process in a way that is efficient 
and effective. By generating human-like text tailored to student's individual needs and abilities, 
ChatGPT can provide efficient and effective and efficient feedback and support. This can support 
students' writing development in a way tailored to their individual needs and abilities and can help 
improve their vocabulary, grammar, and syntax. Furthermore, using ChatGPT can also provide 
opportunities for students to practice their writing skills and receive feedback on their progress. This 
can support students' language development through practice and repetition and help them improve 
their writing over time. 

Using ChatGPT in EFL writing instruction can support students' language development through 
practice and repetition. By providing opportunities for students to practice their writing skills and 
receive feedback on their progress, ChatGPT can help students to improve their vocabulary, grammar, 
and syntax and support their overall language development. Practice and repetition are essential 
aspects of language learning, as they can help students to develop their skills and abilities over time 
[36]. When students could practice their writing skills and receive feedback on their progress, they 
can learn from their mistakes and improve their writing over time. However, providing opportunities 
for practice and feedback can be time-consuming and labour-intensive for teachers [37]. It can be 
challenging if they do not have the time or resources to support each student individually. ChatGPT 
can help address this challenge by providing opportunities for practice and feedback efficiently and 
effectively. By generating human-like text that is tailored to student's individual needs and abilities, 
ChatGPT can provide opportunities for practice and feedback that are personalized and relevant. This 
can support students' language development through practice and repetition and help them improve 
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their writing over time. This is, therefore, a significant potential benefit of using ChatGPT in EFL 
writing instruction. 

2.2. Engaging and motivating learners through natural language capabilities 

One of the potential benefits of using ChatGPT in EFL writing instruction is its ability to engage 
and motivate learners through its natural language capabilities. ChatGPT, a large language model 
trained by OpenAI, can generate human-like text based on the input it receives. This makes it a 
potentially engaging and motivating tool for EFL writing students, as it can provide a more authentic 
and realistic writing experience. Using ChatGPT in EFL writing instruction can provide a more 
authentic and realistic writing experience for students, which can be engaging and motivating for 
learners. This is because ChatGPT, a large language model trained by OpenAI, can generate human-
like text based on the input it receives. This means that when students use ChatGPT for writing 
practice, they can receive feedback and support generated in a way that sounds like a human would 
provide feedback. This can make the writing experience feel more authentic and realistic for students 
and engage and motivate learners in a way that traditional EFL writing instruction may not. 
Furthermore, the natural language capabilities of ChatGPT can make writing practice more engaging 
and motivating for students [38].  

ChatGPT's ability to generate human-like text can create a more immersive and interactive writing 
experience, and its natural language capabilities can make writing practice feel more authentic and 
realistic. This can help maintain students' interest and motivation in EFL writing and is a significant 
potential benefit of using ChatGPT in language education. To engage and motivate learners, EFL 
writing instruction often includes activities and exercises designed to be exciting and engaging for 
students [39]. These can include writing prompts, creative writing exercises, and collaborative writing 
activities. However, it can be challenging to maintain students' interest and motivation in EFL writing 
even with these activities. EFL writing instruction often includes activities and exercises designed to 
be exciting and engaging for students [40]. These can include writing prompts, creative writing 
exercises, and collaborative writing activities. However, it can be challenging to maintain students' 
interest and motivation in EFL writing even with these activities.  

One of the reasons for this is that EFL writing can be a challenging and often abstract skill for 
students to learn. Writing requires students to have a certain level of language proficiency and the 
ability to express their ideas clearly and accurately in writing [41]. This can be difficult for learners 
who are just beginning to learn English or have limited language exposure. Furthermore, EFL writing 
can be a labour-intensive and time-consuming skill for students to develop. It requires regular practice 
and feedback to improve, which can be difficult for learners to maintain over time [42]. This can lead 
to students becoming disinterested or frustrated with their writing practice, which can hinder their 
progress and development in EFL writing. One of the challenges of teaching EFL writing is engaging 
and motivating learners [43].  

Students becoming disinterested or frustrated with their writing practice can hinder their progress 
and development in EFL writing. This can happen for several reasons, including Lack of interest, 
Frustration, and support. Students may become disinterested in EFL writing if they find it challenging 
or abstract or do not see the value in learning this skill. This can lead to students losing motivation 
and disengaging from their writing practice, hindering their progress and development. Students may 
become frustrated with their writing practice if they struggle to express their ideas clearly and 
accurately or receive negative feedback. This can discourage or overwhelm students, hindering their 
progress and development in EFL writing. Students may also become disinterested or frustrated with 
their writing practice if they do not receive adequate support and guidance from teachers. This can 
happen if teachers do not have the time or resources to provide personalized feedback and support to 
each student or if they do not have the expertise to support students' writing development effectively. 

2.3. Supporting the development of language skills 

One of the key benefits of using ChatGPT in EFL writing instruction is the ability to support the 
development of students' language skills. This is because ChatGPT can provide real-time feedback 
and guidance on vocabulary, grammar, and syntax, which can help students improve their language 
skills over time. To support the development of student's language skills, it is essential to design 
activities and tasks that are well-suited to ChatGPT and provide opportunities for students to practice 
their writing skills and receive feedback on their progress. For example, activities that involve writing 
responses to prompts or questions, or tasks that require students to fill in the gaps in a sentence or 
paragraph, can provide opportunities for practice and feedback that can support the development of 



49 International Journal of Education and Learning  ISSN 2684-9240 

 Vol. 5, No. 1, April 2023, pp. 44-55  

 

 FX Risang Baskara (Integrating ChatGPT into EFL writing instruction…) 

 

students' language skills. In addition to providing opportunities for practice and feedback, it is also 
essential to provide support and guidance to students on interpreting and using the feedback and 
suggestions provided by ChatGPT. This might involve providing students with explanations of the 
different types of feedback and suggestions that ChatGPT can provide and showing them how to use 
this feedback and suggestions to improve their writing. 

3. The challenges of using ChatGPT in EFL writing instruction 

Using ChatGPT in EFL writing instruction presents several challenges and concerns that must be 
carefully considered. These challenges and concerns might include the need for careful design and 
implementation, the potential for bias in AI and NLP technologies, and the need for ethical 
considerations. The use of ChatGPT in EFL writing instruction requires careful design and 
implementation to ensure effectiveness. This might involve developing appropriate learning activities 
and tasks that are well-suited to ChatGPT and providing clear instructions and guidance for students 
on how to use ChatGPT for writing practice.  

AI and NLP technologies, including ChatGPT, can be subject to bias, affecting the quality and 
accuracy of the text they generate. This can be a concern in language education, impacting students' 
learning and development. To address this concern, it is essential to carefully consider the potential 
sources of bias in ChatGPT and develop strategies to mitigate or eliminate these biases. The use of 
ChatGPT in EFL writing instruction raises several ethical considerations, such as the use of personal 
data and the potential impact on students' privacy and rights. These ethical considerations must be 
carefully considered, and appropriate measures must be put in place to ensure that the use of ChatGPT 
is ethical and responsible. 

3.1. The need for careful design and implementation 

The use of ChatGPT in EFL writing instruction requires careful design and implementation to 
ensure effectiveness. This means that the activities and tasks developed for use with ChatGPT must 
be well-suited to this technology's capabilities and limitations and carefully designed to support 
students' learning and development. Some factors to consider when designing activities and tasks for 
use with ChatGPT in EFL writing instruction might include the types of writing tasks suitable for 
ChatGPT, the level of guidance and support provided to students, and the role of the teacher in the 
learning process. Not all writing tasks are equally suitable for use with ChatGPT. Some writing tasks, 
such as those that require a high level of creativity or originality, may be complex for ChatGPT to 
support. On the other hand, writing tasks that involve more structured and formulaic language, such 
as those that require students to fill in the gaps in a sentence or paragraph, may be more suitable for 
ChatGPT.  

One of the challenges of using ChatGPT in EFL writing instruction is identifying the types of 
writing tasks that are well-suited to this technology. As a large language model trained by OpenAI, 
ChatGPT can generate human-like text based on the input it receives. However, not all writing tasks 
are equally well-suited to ChatGPT. For example, writing tasks that require a high level of creativity 
or originality may be complex for ChatGPT to support. This is because ChatGPT cannot generate 
completely original or creative text and is limited to generating text based on the input it receives. On 
the other hand, writing tasks that involve more structured and formulaic language may be more 
suitable for ChatGPT. This might include writing tasks that require students to fill in the gaps in a 
sentence or paragraph or tasks that involve writing responses to prompts or questions that are provided 
in advance. 

These writing tasks are more suitable for ChatGPT because they involve more structured and 
formulaic language, which is easier for ChatGPT to generate. By providing students with clear 
instructions and guidance on how to use ChatGPT for these types of tasks, it is possible to develop 
effective and engaging learning experiences that can support students' writing development and 
language learning. When using ChatGPT in EFL writing instruction, it is essential to provide students 
with clear instructions and guidance on using this technology effectively. This might involve 
providing students with examples of how to use ChatGPT for writing practice and offering support 
and guidance on interpreting and using the feedback and suggestions provided by ChatGPT. One of 
the challenges of using ChatGPT in EFL writing instruction is providing students with the guidance 
and support they need to use this technology effectively. This is because ChatGPT is a complex and 
sophisticated technology, and students may need help and support to use it effectively for writing 
practice.  



ISSN 2684-9240 International Journal of Education and Learning 50 
             Vol. 5, No. 1, April 2023, pp. 44-55  

 

 FX Risang Baskara (Integrating ChatGPT into EFL writing instruction…) 

 

Providing students with examples of using ChatGPT for writing practice is essential to address this 
challenge. This might involve providing students with sample writing tasks well-suited to ChatGPT 
and showing them how to use ChatGPT to generate text and receive feedback and suggestions. In 
addition, it is also essential to offer support and guidance on how to interpret and use the feedback 
and suggestions provided by ChatGPT. This might involve providing students with explanations of 
the different types of feedback and suggestions that ChatGPT can provide and showing them how to 
use this feedback and suggestions to improve their writing. When using ChatGPT in EFL writing 
instruction, it is essential to carefully consider the role of the teacher in the learning process. Teachers 
must be involved in designing and implementing activities and tasks using ChatGPT and be prepared 
to provide support and guidance to students as needed. However, using ChatGPT can also provide 
opportunities for teachers to be more efficient and effective in their teaching by allowing them to focus 
on providing personalized feedback and support to students rather than on more routine or repetitive 
tasks.  

The use of ChatGPT in EFL writing instruction can provide several benefits for teachers, in 
addition to the benefits for students. One of these benefits is the ability to be more efficient and 
effective in their teaching. Providing personalized feedback and support to students is essential to 
teaching EFL writing. However, this can be time-consuming and labour-intensive for teachers, 
especially if they do not have the time or resources to support each student individually. ChatGPT can 
help address this challenge by providing personalized feedback and support to students in a way that 
is efficient and effective. By generating human-like text tailored to student's individual needs and 
abilities, ChatGPT can provide efficient and effective and efficient feedback and support. This can 
help free up teachers' time and resources, allowing them to focus on providing personalized feedback 
and support to students rather than on routine or repetitive tasks. This can support teachers' efficiency 
and effectiveness in their teaching and help them better support students in EFL writing. 

3.2. The potential for bias in AI and NLP technologies 

One of the challenges of using ChatGPT in EFL writing instruction is the potential for bias in AI 
and NLP technologies. AI and NLP technologies, including ChatGPT, are subject to bias, affecting 
the quality and accuracy of the text they generate. This can be a concern in language education, 
impacting students' learning and development. There are several potential sources of bias in AI and 
NLP technologies, such as ChatGPT. Some potential sources of bias might include the data used to 
train the AI and NLP technology, the algorithms, and models that the AI and NLP technology use, 
and the users of the AI and NLP technology [44]. AI and NLP technologies are trained using large 
datasets of text. The quality and diversity of this training data can impact the quality and accuracy of 
the text generated by the technology. If the training data is not diverse or representative of the language 
the technology intends to generate, this can introduce bias into the text generated. One of the potential 
sources of bias in AI and NLP technologies, such as ChatGPT, is the data used to train the technology. 
AI and NLP technologies are trained using large text datasets, which teach the technology how to 
generate human-like text [45]. If the training data is not diverse or representative of the language the 
technology intends to generate, this can introduce bias into the text generated. For example, if the 
training data is not representative of different dialects or regional variations in language, this can 
introduce bias into the text generated by the technology. 

In addition, if the training data does not represent different genders, ages, or other demographic 
factors, this can also introduce bias into the text generated by the technology [46]. This can be a 
particular concern in language education, as it can impact students' learning and development. To 
address this concern, it is essential to carefully consider the quality and diversity of the training data 
used to train AI and NLP technologies. By ensuring that the training data is diverse and representative 
of the language the technology intends to generate, it is possible to reduce the potential for bias in the 
generated text. This can help to ensure that the use of ChatGPT in language education is effective and 
fair. AI and NLP technologies use algorithms and models to generate text based on their input [47]. 
The design and implementation of these algorithms and models can impact the quality and accuracy 
of the generated text. If the algorithms and models are not carefully designed and implemented, this 
can introduce bias into the generated text. Another potential source of bias in AI and NLP 
technologies, such as ChatGPT, is the technology users.  

The users of AI and NLP technologies, including ChatGPT, can also introduce bias into the 
generated text. For example, if the technology users are not diverse or representative of the population, 
this can introduce bias into the generated text. This can happen if the technology users are not 
representative of different genders, ages, or other demographic factors. In addition, if the technology 



51 International Journal of Education and Learning  ISSN 2684-9240 

 Vol. 5, No. 1, April 2023, pp. 44-55  

 

 FX Risang Baskara (Integrating ChatGPT into EFL writing instruction…) 

 

users are not representative of different dialects or regional variations in language, this can also 
introduce bias into the generated text. This can be a particular concern in language education, as it can 
impact students' learning and development. To address this concern, it is essential to carefully consider 
the diversity and representativeness of the users of AI and NLP technologies, including ChatGPT. 
Ensuring that the technology users are diverse and representative of the population makes it possible 
to reduce the potential for bias in the generated text. This can help to ensure that the use of ChatGPT 
in language education is effective and fair. 

3.3. Ethical considerations around the use of artificial intelligence in education 

Artificial intelligence in education, including ChatGPT in EFL writing instruction, raises several 
ethical considerations that must be carefully considered. These ethical considerations include concerns 
about the use of personal data, the potential for bias in AI and NLP technologies, and the impact of 
AI on the education system. AI and NLP technologies, including ChatGPT, are trained using large 
datasets of text, which often include personal data. Using personal data in training AI and NLP 
technologies raises ethical concerns around privacy and consent. AI and NLP technologies are subject 
to bias, which can impact the quality and accuracy of the text they generate. This can be a particular 
concern in language education, as it can impact students' learning and development.  

The use of AI and NLP technologies in education can also have broader impacts on the education 
system, such as by changing teachers' roles or increasing technology use in education. These impacts 
can raise ethical concerns that need to be carefully considered. One of the key ethical considerations 
around using artificial intelligence in education, including ChatGPT in EFL writing instruction, is 
using personal data [48]. AI and NLP technologies are trained using large text datasets, which teach 
the technology how to generate human-like text. This training data often includes personal data, such 
as text that individuals have written. For example, the training data for ChatGPT might include text 
that EFL writing students have written or text that other individuals have written in online forums, 
social media posts, or other sources. 

Using personal data in training AI and NLP technologies raises ethical concerns around privacy 
and consent. It is essential to consider these ethical concerns carefully and to develop strategies to 
ensure that the use of personal data in the training of AI and NLP technologies is fair and ethical. For 
example, when using personal data in AI and NLP technologies training, obtaining the consent of 
individuals whose data is being used is essential. This might involve providing individuals with clear 
information about how their data will be used and allowing them to opt out of having their data used 
in AI and NLP technologies training. In addition, it is essential to protect the privacy of individuals 
whose data is being used in training AI and NLP technologies. This might involve taking steps to 
anonymize the data or to ensure that the data is only used for training the technology and not for any 
other purposes.  

Using personal data in training AI and NLP technologies raises ethical concerns around privacy 
and consent. It is essential to consider these ethical concerns carefully and to develop strategies to 
ensure that the use of personal data in the training of AI and NLP technologies is fair and ethical. In 
addition to personal data use, AI and NLP technologies in education also raise concerns about the 
potential for bias. AI and NLP technologies are subject to bias, which can impact the quality and 
accuracy of the text they generate. This can be a particular concern in language education, as it can 
impact students' learning and development. The potential for bias in AI and NLP technologies, 
including ChatGPT, is a concern that is particularly relevant in language education. This is because 
the bias in AI and NLP technologies can impact the quality and accuracy of the text generated, which 
can, in turn, impact students' learning and development. 

For example, suppose the algorithms and models that ChatGPT uses are not carefully designed and 
implemented. In that case, this can introduce bias into the technology-generated text. This bias can be 
particularly problematic in language education, as it can impact the accuracy and quality of the 
feedback and suggestions provided to students. In addition, if the training data used to train ChatGPT 
is not diverse or representative of the language the technology intends to generate, this can also 
introduce bias into the text generated. This can be a particular concern in language education, as it can 
impact students' learning and development by providing inaccurate or biased feedback and 
suggestions. To address these concerns, it is essential to carefully design and implement AI and NLP 
technologies, including ChatGPT, to ensure that they are fair and unbiased. This might involve 
developing strategies to mitigate or eliminate potential sources of bias in the technology, such as by 
using diverse and representative training data and carefully designing algorithms and models that are 
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fair and unbiased. To address the potential for bias in AI and NLP technologies, including ChatGPT, 
it is essential to develop strategies to mitigate or eliminate potential sources of bias in the technology. 

This might involve several approaches, including using diverse and representative training data 
and carefully designing algorithms and models. One of the key ways to reduce the potential for bias 
in AI and NLP technologies is to use diverse and representative training data. This means using a large 
and diverse dataset of text representative of the language the technology intends to generate. By using 
diverse and representative training data, it is possible to reduce the potential for bias in the text 
generated by the technology. Another critical strategy for reducing the potential for bias in AI and 
NLP technologies is to design algorithms and models that are fair and unbiased carefully. This might 
involve developing algorithms and models that can handle a wide range of language and variations in 
language and that can generate text that is accurate and fair. By carefully designing algorithms and 
models, it is possible to reduce the potential for bias in the text generated by the technology. 

4. Conclusion 

4.1. Summary of key points and findings  

The use of ChatGPT in EFL writing instruction offers many potential benefits, including the ability 
to provide personalized feedback and support, maintain students' interest and motivation, and support 
the development of language skills. However, using ChatGPT also presents challenges and concerns, 
including the need for careful design and implementation to ensure effectiveness and ethical 
considerations around using artificial intelligence and natural language processing technologies in 
education. To address these challenges and concerns, it is essential to carefully design and implement 
ChatGPT, using diverse and representative training data and carefully designed algorithms and 
models. It is also essential to carefully consider the ethical implications of using ChatGPT in EFL 
writing instruction and to develop strategies to ensure that the technology is fair and unbiased. 

4.2. Implications for EFL writing instruction and the use of ChatGPT 

The findings of this conceptual paper have several implications for EFL writing instruction and 
the use of ChatGPT. The use of ChatGPT in EFL writing instruction offers several potential benefits, 
including the ability to provide personalized feedback and support, to maintain students' interest and 
motivation, and to support the development of language skills. The use of ChatGPT also presents 
challenges and concerns, including the need for careful design and implementation to ensure 
effectiveness and ethical considerations around the use of artificial intelligence and natural language 
processing technologies in education. To address these challenges and concerns, it is essential to 
carefully design and implement ChatGPT, using diverse and representative training data and carefully 
designed algorithms and models. It is also essential to carefully consider the ethical implications of 
using ChatGPT in EFL writing instruction and to develop strategies to ensure that the technology is 
fair and unbiased. 

4.3. Future directions for research and practice in this area 

The findings of this conceptual paper highlight several important directions for future research and 
practice in the area of EFL writing instruction and the use of ChatGPT. Further research is needed to 
explore the potential benefits and challenges of using ChatGPT in EFL writing instruction and to 
develop strategies to address these challenges and maximize the benefits of the technology. Future 
research should also focus on developing effective methods for implementing ChatGPT in EFL 
writing instruction, including strategies for using diverse and representative training data and carefully 
designing algorithms and models that are fair and unbiased. Additionally, future research should focus 
on exploring the ethical implications of using ChatGPT in EFL writing instruction and developing 
strategies to ensure that the technology is used fairly and ethically. In practice, there is a need for 
further development and implementation of ChatGPT in EFL writing instruction, using the research 
findings to inform the design and implementation of the technology. This might involve working with 
language educators and students to develop effective strategies for using ChatGPT in EFL writing 
instruction. 
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