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NON.VIOLENCE EDUCATION TO OLIMINATEDEVELOPING ]E EDUCATIOI
VIOLENCE AT SCHOOL AND CAMPUS

Rukiyanto,,S.J.
Religious Education Deparbnent, Sanata Dhamra University

ruky@usd.ac,id

Abstract

The rvorltl of education in Indonesia has morrned ,,r,hen t arious kinds of violence in school zuld carnpus

envhonment have occurred. Recently, a sfudeut of a famo-us high school killed his roolnnate becattse of
sharne erpcrrience. In Yogyakartq l.here is a new danger:ous hobby of "young studcrrts, called ruglithih' a

grr:i1p of sfirtlents going aroLmd thqdity in the night rvith motorcycles bringing swords to threaten people or

olhel groups.

Facing this situation, wo need to develop auti.violence sJucation which is e.xpected to stop many forms of
violence that occur at school and canrpus: Character e.ducation which otfers good values of the society can

becorne an altnmative fbrrn of education that can be applied to improve the education system in lndonesia

amidst lhe c.hallerrges of frmdarnenlalis-m, radicalism and consgrvatism. Clharacter education nee.ds to be

tleveloped to foster an attif,rde ef openness, irtclusiveness and dialogue tvhich embraces all people fiorn
various cultulal backgrounds, religions, beliefs, tribes and ethnic groups in Indonesia as well as to help to

nudule young peoplo to be fullyhurnau.

O1e of.lhe melhods to -enhance character of the students is what rrye call Reflective Pedagogical Paradigm

approach. It can be used for moro effectjve anti-violence education to achieve the goal of complete and

cornprelrensive education. Reflective Pedagogical Paradigrn approach is a method developed hy the Iesuits

sinee sixteenth century. TheJesuits ale famous with good education since the order rnanages many schools

and universities all over the world. The Jesrrils lrave a s[rong educational trarlition since the begirming of
the order in the sixteenth contury.

'l'hts paper develops non-violence eductrtion, an application of cluracler eclucalion Lrased on Petlagogical

P4radigm of Reflecjion appfoACh. By.lhis.apploach, tfie studerrts cap develop serrse qf htrmanity, sister-

Urotherhood, openness and inclusiveness among the studenls fronr dit-ferent ba,ckgrounds, religions, belieis

and etlrnics to foster a basic unity of the uation.

Kel,words: non:liolgnce education, chalacter: education, Reflectiye Pedagogical Paradigql
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l. lntrotluctirtn

On March 12, 2017, ihe people of
Yogvakarta were shocked by the tragic eveut,
nnnrely the derrth t-lf ir sfi-rrlenl of Piri 1 J'r-rnior

llr3,h *\clrtlol rriinrr.:il Lllrani l:iavu []q:ir (i? -t'ciils
old,1, due lo a grollp of slr"rrlenls clashtng at iuorrtrd
tli) 30 uf Jalan Ketrrui, ueirr YogYiikarta Citv
(io'.'cnulelrt Ceuter ( tribrlilio!!iil.corr:i. lllriurr
u,lt; killerl llle:r trr:iug lrit bv a -thlrp u,eai>on thal

hit his eh*l throlrgh lhe huigs. No icss 111x11 t*'o
tlriy; lhc Polie:e ['r'ulutal ltrvestigrtlion uri,i L)'inie
Unit Yogyakarla alrested seven ol. the trrne

chiltl't'rr allegedly involvetl in tht' atlack. l'hc'

llr)lllciraior-.s i|dre .:iiil in lunior iilri scnitil higli
sclruol. 't'hi^'; incident sli'irted s,hctr lhc gri"rtrp trf
ihr'. victim anil the groLrp of perpefiiitors me i, ther
came out the word of curses frorn the mor-rth of
thr victiu. According to Police Cluel Brigadier
Geueral Ahnrad Dotiri, the perpetralors hat'e

indeed lrlanned klithih action The"y ritie the

motor arourd al nighl rvhile carrying shtup

\^|ea1)ons.

Anolher lragic incidetri occtut'ed rvhcn

I lrree s f udcnl s tt f [s I lutr i c LJ rr ir'c.rs i tv ot' Ii tl ones i ii.
'\' i'r;-.r;likiirlir. tlir]l1f i.\' l\4 rrltuttllilri []liii l i, Si'lr ir
As,vant urd Ilharir nruliiltni Listvn A,"li ilier"l liier
rrtl.erttling llte rlctiuties al ltlaTtala (Nilfirre Lr:r'ers

S I uiienlsi in ['iir,.,'rittgrtiiittgi: -l iitlirttt.Y I -l - ? t]. I 0 1,r

( fi riir:";rr,s. .lri nuitt!' 25. 2i") 1 ? ). 
'l'ltt: trt:trtrlglcrllt ll t t) l'

l.jnir ersilv oi' lslitru h:riotrcsiit i ( 1ll ] re r:rliliztrri
ihe violcncc rrgriinsl lhe parlrctpittrt.s. r\s ii lttnit
of moral respomrbility ibr the disiister, UII
Rector. [r. Harsoy-o ];l.Sc- rc:sigled li'oni ltis ptist

iis llcci.or i..!|,::tli.iiiii.il,iti .R.iti;,r't.i!, Jant.ilrtv'17,
2017j.

Irrer'iotrsly, severai iitne:s hltlt-irtr:siatt

educational rvorld has utotuned a nlrtnber of
violence lhat occtrr:t'ed on cartpr"ts (Kt.xtt1lrts,

Janr,rary 25. 2017): at the College ol'l\llirrine
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Sciences, Manrncla, North Iakart* (Dimas Dikiia

I'Iancloko tliecl. persecuted by his senior on-.25

ipJ ioi+, six other cadets irgured;Amuulloh

a.irty"" Putra dietl, persecuted by his senigr. on

J;r*y 10, 2017). at the Djadajat Maritime

;;d#y, 'Ivlaruncla, North Jakarta (David

ni"t *O"ni"n aati died, persecuted by hs ylior
on February 25,2At3\' at the Jambi State Police

[;h*l d; stuclents'died on Juro 1' 2013' 11

other students were hospitalized after cross'

country exercises).* - - it 
" 

Directoi of Farnilv Education' Minislry

of Blucation and Culhl'e, Sukiman . rn

educal.ional semjnar at the Faculty of Education'

ii"," University of $ttalang, Easl - Java

iNoto*t "t 
zg, i0l6) tta6a il'ur the number of

iiolence at school envirbnment experiencod-by

riua"rir. is siill quite high' There is still a
,"rcentiorr that violence is part of education'

ilr.iitor" neerJs to be done thror"rgh-l"iolence'

;;A;., data f,'onr the Intemational Center for

Research on \Vomen (ICRSD in 2015'-as many

ut t+ p*.""ot of students in Indonesia claimed to

t ur" i*p".i*aed vitllence at schools' As manY

o. +s f"t"*"t of male stuclents and22 percent of

t'e.rnale shtdents mentioned that teachers or

school staffs were perpetrators of violence'.hr

adclition, 75 percent of str"rdents admit to haung

con.rnritled viole'nce al schools^ Otl'rer facts' b'ased

or tt'," data of United Nations tntemational

Clhildren's Errergency Fund (I-INICEF)' 50

p.i""* of children clairned to have experienced

L.,ffr*s at schools; 40 porcent of sturlents aged

il-i': i.". claitned to hrwe experienced

violence by peers (tompas'corn) [1]- .- 
n"*L^izing the prevalence of violence in

erlucation,-ihe *itthot is interested in bringing

ioio,*a tire view of [van Tillich' a famous

ersfri"n philosopher, n"ho reflec-ts much on the

e ,lucatiorial rtorltl in the Llnitetl States and Latin

arn"ri"u. This paper rvill present rvho lvan lllich

*,rts aucl his viexs oll noll'\'ioletce education'

For tlte cont'e.{.t in lrtdonesia' nort-violence

r.,.r,iii:lriii.rn ttct:rilr it) irc cl'rtrttiint:.i rtiilt ctltltrlrc[:t'

r:tl"rcit{iolr so {.hat educaiiou that ainrs lo tirnr: a

corq:l,:re lltrntatt heing catl he realized' The

,, 
1',, 1.r, i,,,.1, tll' Paratli g:l o I ll rJ-lc-t: l i r r'r ps dlgtt gy

.an f',c l.l:it{l iL} lir.rthcr stlenrllhctr ltln-t"itllct:t

,',1ttt.,rl irrtt.

lr;rrr lllich

irtrn tlliclr (Sep'tcrlibel 4' 1926 - I)ecc:ttbet:

2. 20ii2)\'.'ils rll) urtltteniral Crorrtian Catholic irnd

A us t ri an-Llroali an philosophet r'l"ho rrryo te utltch

lrbo,* ec.lsc.ltionrrl ilrstitctliors' Lliich wrx born in

Vietura i'om the Croatiirn Catholic father' 
.tVan

Illich Pe.tcr, antl lhe Jr:lvi'sh molher, Eilerl nde

Resenstreif-Otlieb. Illich spcLe @
ioiri"ugo, including llalian, Spartsna llte#"
Ceiman, Portuguesg Hindi, EnS!* m*
Croatian. I{e studied histology tmicro'mmff
and crystallography at the Universrtv of Flolrw
iii.rrf. theolJgvand philosophy d th ffifr
Erd;;t unlversiry rn Rome{t9+z-1946t 8i
,rrofi*rrut history in Salzburg' Auffs
(wikipedia.org.)' 't 1951, as a priest Illich was assip'ed-b a

poo, **ty irN",tu Vo'tt, on the northm tip o{

ivt"ofruttn", the.n moved to :the area'of Pucb
i"i"ri irr*igrants' hr 11)56, Illich was appo.iutad

,t *""-Jr"ri*tlor of the Catholic Univosi[r of
pr"tto ni"o, where he met Everett Reimer' Botb

L."u-" educational figu'es, offering

;;;;" oltside school' tn 1961 Illich foundat

;h; Centro de Documentaci6n Interculhral

GpOcl in Cuemavacq Mexico, a Reseadr

b"rt", offering language courses for

-l*tiorr*io andvolunt'eers of the Alliance for

Progress program established by f"E "f
fu-rinJy, uoi ao.rrr*ting the roles of lhe

Vriic* i, dovelopiqg the Thifd World: Through'

CIDOC, Ilich criticized groups working io

J*"iop*r" Ihird lVorld, rncludrng ryt:i:l""o
urA fr*a*rions, which ultimalely led him 1o

"oon*, 
with the Vatican' In 19?6 l1lich closed

CIDOC.. Some members continued it as a

language coulse oeilter'- frl rhu 19?0s, Illichfs thought was very

mn"o"ilui o-orrg French lefiist intellectuals' In

flr" tggOt, llich taught at universitiel in the

United Siates, il'lexico. and Getmany' I-Ie was a

visiting lecfrrer 'at the Universily of

nennsilrania, University of Bremen T3l"get'
Unirrersity. At the end of his life' lllich was

rt 
"t 

gfy it*fuenced by Indian economist r,4ro

;;;il adviser of N{ahatnra Gandhi' J'C"

Krunarappa, who appealed in his book' Et..ononfit

of Permanence-

The'fhought of lvarr lllich

In 19'li. lllich pr-rLriisltc'ti thc: book

Celebration q.f tlu'arertess: A Call lbr

lnslilttliottal -&ei'olti1ir'rti' ln this book lllich

tlisct.rssecl the tbl|-ru'ittg thelnes: Axlefi(l'rll

vru1e:nce irl Vietlrilt]t, the l-r.llrI rigriittsI I'ro'"-r:tlri'

l ;,rtin ;trrnerict. Prrerio Ricu irttti inrtriigliiliolr io

t.he Lhritecl Slates, issr-res rlithin tl:e Catholic

. &rrrclt, the Church's role in social cbange and

; r, O.r'.rt opttrt:rll. ihe r"'aslc r'l l' etlttc al'i on a l sclrool'

uiri r*,if u pltniring programs rn the third rvorld'

Each therne ririses the theory iuld Pr'icfuce

towards a c'ultttral revol-ttion'
Illich questioned all folnrs of certaintY as

truth [2]. [Ie criticiz-erl the irrocesses and methotls
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of indlrstrialization in the Unitet-l States applied
ru the third world, especially in the field of
education. According to Uich, the institutional
approach applied in the United Strates has

resulted in dehumanization and creating

backwardness for the poor. Illich reflects thal the

social structure and syst€ms that existed at that
time (1960s) led to the destruction of human
beings. Illich criticized the Clhurch and its etTorts

for the development ofthe poor in LatinArneriea
and called on radical social and institutional
chtrnge within the Catholic Clurch, which can be

erxily applied to larger soCial contexts. Illich
ilrvited everyorre to figlrt tog'ether to create a new
world. Illich callsd it a "call to celebration" [3].

Deschooling Socitty

"fhe second book written by ivan Illich was

the Deschooling Society rvhich addressed the
issue of education. Illich protested the existing
educational systoru and inslitutionalization of
learning. tn the early 1960s Illich believed and

convinced in the benefits ofpeople at school as a

meaos of 'human liberation" through the

alval'eness and excitement of science and

knowledge [4]. Towards the end of the 1970s

lllich changed his attiflrde and believed ihal
sclrools should be dissolr,ed, bgcrluse education

held in scht'nls had deviated frotrt tlte real

purpos€ of education. Schools no longer
distirrguished between teaching and learnilg.
tretween pr-rsuing test scores and educatiotr,

betrveen the skills of dorng a particurltu: job and

creating new lhoughts and ideas . 'l hq person rvho

enterecl the school rvas directed to the rvorship of
the valtre of services in the community rvolk
market, not to nrention the provocation and

dissernination of new thoughts rvhich ale

e,tpected to help the eftbrl to uphold humirn

dignitv.
'I'he danger of ercessive rvorship of th<>

vaiue of the service matkel in a society that had
tlevc:lo1:ed bollt tccl:lr;lt;g'; irn,-l ccoll(llui("slritf lll
hati lre t'rt trrttutld('.r1 since. tltc eiril.y'' i!)5t)s abor"rt

the sense of alienation experienced by hurn:rn

beu.rgs ur rt coml:le.-r :irtt:ietr,'. 'Ilte coLrrses irt

schoois it the Llniteii Staies rlrlci Ltlttn .\litrica
tL'rxi.rl lr leud to tlre killirlt L:i' lirtt:lrtr blrsit
lrrlrres 14.i. lliitlt sarr' sch(l{-}is li;: r'rttllttit ili'rt irrn.

repressivt. otre.-siclerl, ovetpric'etl. socilrl

inslitutions onl-y trenet-tt the rich over the sacrifice
ol- the poor, atttl evctt l:rore: llre sclrt;ol becarlrc a

place oi gainrng ltseless kttori,ieiige. Schotils

rvere plices to cortlirlr"re ilntl peq:etrrirte erisiilg
social ur-vtlis antl conlradictions. Schools ll'ere
place.s io mold the oppressols of basic human

values that should be developed and

ilisseminated to ihe cornmunity tlrrough school-

Ivan [llich oft'ered a way outby developing
a unique and personal e.ducation that was

separated from the existing school system. Good
education lrras education organized by peers. One

should be tieed from the shackles of prusung
diplomas, from the curriculum rigor, and l'rotn

the whole proc€ss of mass production rl'ort
organized by private bodies as well as

governmental institutions. Leaurers should be

freed ftorn the feudalism of school sh't"tctures.

One should be free to choose and demand

knowledge fi'onr whomever he likes, so that one

likes the klowledge he leaurs and has a passiorl

in the mutual relationship Lretween the leamer
and his teacher. Educational goals that uphold
human values can onlybe achieved when people

have the respect and awe of the educator. Thus i t

lakes thenetlork of science networks that catl be'

utilized by every citizen in need [4].
Ivan lllich's thoughl was motivated by the

social and political crisis situations in the Llnited

Stales and lhe failure of educatr'onal planning

programs thai were funded by US agencies in
Lalin Anrerioan countries. 'Ihere was a be lief that

schools opened up equal opporfunities for
everyone who rvanted to leam. Everyone w'[to

wanted to go to school could succeed to be a
scienust or a teclnocrat as long irs he got the

wo{k, prqctioos aud lessons he. choso. ltr fact,

evely opportunity used by A would be

,Jetrirnental to B. The progress obtained by A itt
school r+'ould limit the equal oppodunity tbr B.

The scoring system formed a sort of acadentic

achierJenrent hieratchy. Based. on the hierarchy,

il was measured by anyore who was

scientifrcally qualilied, and who was not.

lfhe Challenges in lndonesia

There arc lrlany challenges fir'ued trv

socioty. Ne*'s about violence, liaud, corrupiiou,
ril'Ltgs. ii*tr 

. 
sc,r liitti itrr: lil'r-r-: iirt still ;i ]1;l ol

ci:loririg iii.i sl:irllcrs ui hr.ir;t.tsrii L':1.

Itecerf events in Yogyakarta as well ns

tel1'or e\,ellls thirt hirve itlsr-r occiir:e.i itl sti'e t'lrl

plrrces in Inrlouesirt hrlr'e sltov"ll lltai violertcr: ltlttl

coull ict hrrvr: st i il b.:rlt',r'i iler;irrclr{l i tl l ttrltiti',:-'; i r,

lrl gctirrral. [l]i-: .,'iol*ncre ll';al oct:itL hlr:

chiutclcrtstic terrorislic or sectal ianistlc i'ioletlc.:

t6]. What ollen happen ole ittterreligtolrs
coullicts {Mirslirris ngilirtst tlc.rtt-}lrtsiirrts}.

Sectariirn-slyle conilicts. t)s e-rperiettcetl bv

Ahnritlis irnri Sltiites. are. tr:iseil on interrcligiorr:-
spirtt.

Vlolence can be divided into tluee stirgtrs:

firsi, ihe stage of tadicalism in tlre lbrrn oI be1i.rI
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and thought. This stage is coristituted by an
oa6lp3iv6 attitude, feeling selt+ighteous. Other
grolrps are seen with negative labels that tlo not
deserge to be well received and equal. This stage
of violence has the most snpport though it is not
visible visually. This stage of violence can form
the basis for the violence at later stages.

The se,corrd stage rs the violent stage of
exhenrism, lvhich is already in the fbrur of
analchistic actions f,'on: com'ersation to real
action. The actors antl suppoflers of this stage are
srnaller in nurnher than the,tirst stage. The act of
physical violence is used.tg uphold rvhat is right
in itself turd to cornbat,what is perceived as

rnisguitled aud wrong in self and other gloups.
The lslanric Defenders Front (FPI) is included in
this stage.

The third stage is the stage of terrorism. At
this stage exclusive .belieft are fought through
organized and trained \ileapoils struggles,
inch"rding by using bombs in public places that
of0en cause ca.zualties ftom innocentpeople. The
perpetrators and zupporters of this stage of
violence are much less thart the previous two
stages. But this third stage is oflen considered the
nrost serious problem and gets the greatest
alte.ntion from all parties, especially secrrity
tbrces and 1:olicy makers.

Nou,adays meny criminal tbrms are
conlnitte.tl by yotxlg people t5l. The
development of lhe tirneq also influence, the
development of our young people. Globalization
and technological advancernent not only bring
positil,e benefits, but also have a negative impact
on the development of the character of our yorurg
childlen [7]. They are easily irr{luerrced by
negati,u,e things coming fionr other cultures,
lr,hich are easily accessible via the internet or
thlough television ancl ltovies, such as free sex

cr"rllr.rre alrl irdi r idualisl cultr"u'e.

The culture of corruptiorr that has been
rootecl in r,,arious:layers 'in the societv also gives
el'fecl or our vonth. At school the-v cheat on
r.''. irlni lr ir{ i ln s. ui .i rul co1-r.r.,-,-r,,n,a sult}er)t1rr r:l s*'s
rllit ilg, blrr* iro rlns\ver sheet ol Notional
[:ranrilriltitxr. falsifv laboralorv daln, elc. The
i'rrlrrr-' ol' lrlncstv- ini1:lirtlt:i'[ in schotl]s sillilll'l
,irsrPl;cltrs bccittrsc t"rl lhc i.nflr"rutcc ol'cnhluc ull
,i'-l,,rr,,,tr !rr rrr1.i.t11.

llit: violtiri uulIrur,: ihirt is ra'irJe]"v arlc(i on
tclerrsion, in movies and u prinl nredia
irrflncnct',s man.y yrung peoplc: so tlrrl thev are
,,'lrrrl."' inrrit*l [1;'.,jp].'1,ar'^ tttLrttler, btaivl and
otht:t lrcts of violence^ Porn videos xhich ilre:

\ crv ca,sy io gct tluough the inlemet and the bl*ck
markct nr:ike yolrng people easy lo do free-se'x or
gang-rape.

Instant,and consumeristic cultures that fill
the mass mediaand beeome a lifestyle of society
also affeet our young people.{hey also follow
the instant and eonsumeristic.Culhres. They do
not want to work hard or struggle, but tend to find
an easy way to solve pmblems tlrough shortculs.

Looking al those concrete siirations ofour
youth and society as such, we can conclude thal
it is not easy to expect tbrmal education to
educale children to be noblq smart and good. We
need character education that senres to form a
personal character, to be able to rnaintain peace

and harmony in interfaith cormnunities.
'[n the follolging sectior, we will discuss

characler education as a meirns of fomring the
personality of responsible children.

Chnracter Etlucation

The 1945 Constitution article 31 obliges the
governrirent to "establish and conduct a national
education systerq which increases the faith and
piety and moral character in order to educale
people, rvhich is set by law.'i For the realization
of the mandato of the 1945 Constitution, the
govemme4i issued the taw on National
Education System in 2003, which is also one of
them ernphasizes the importarrce of education to
improve rnoral behavior. [n the Law on National
Educrrtion System no. 20 of Chapter [, Article 1 ,

paragraph l, education is defined as "conscious
and deliberate effort to creale an atmosplrere cif
leaming and ihe learning process so that studeirts
are actively developing the potential for him 1o

have spiritual por.,er of religign, self-conlrol,
personality, intelligenee. good characte4 as u,ell
as the skills to build society and nation.

Character ls 'lpositive values and attitudes
of a person that affect the pe.lson's lrehavior,
\$ays of thinking and acting, zurd r"rltimately the
character ofhisflrer life'] [8]. Character is innate
elernent fi'om birth. some are goorl and some Bre

not good. rvl,ich can he developed and changed
l]uolr.sh edriciltir;u. l'he l;r.-]< ,.rf cduc:etion is ttr
dt'r't',ioir ir gcod chiri acie r ur(l to hL:ll-) lo c{itiinaie:
Lrad clnracter. Character etlucation, therefbre, is

"educat'rorr arnreil at hr:lpirrg strrdc'nts trr

e,r1:erience. ri.cLlr.rire. lurcl l)ossess strorlrl
i:hirmi:ter" [5.].

l1ir.u.:i'rliotu,rl li:lr'lt:r u,honr ',l.je cirn rr)lirr li)
l:is vrer.vs ort cltalacte-rr c:drrciiiior: is Prol . Dr. N.
.Driyarkara. S.l. f1913-1967). f)riyarkara was a
Jcsr.ril pr:iest r,ho tor>k l rtrch>ratc irr ;rhilo-<ophv
at the Pontjlicul Uuir,olsity of Gregoliiuro, Roiri..
(1950-i952), who latel becirnre a prolt:ssor ol
philosophy at Sainl Ignatrus College, Kotirbalu,
Yogyakartrr. In 1955 Driyartara co-for-urded
PTPG (institr,rte of teirchcrr training) Sanata
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Dbarma and became its leader until 1967 rvhen
Sanata Dhar:na changed its stahrs inlo IKIp
(krstitute of teacher and educaiion) [g].

According to Driyarkara, education is a
pl'ocess of homuizalioa and humanization [10].
"Honrinieation" oomes from the Latin word
horno (humau); il rs defined as a general
education process that awakens a person as
hrunan; wlrile "humanizMion, rterivett tom the
Latin wqrd humanus (humanlyJ; it is a huther
educqiional pr.ocossr rnore specifioally, that
produces culture 6d ,gopd and measurable
behavior: thal shovrs civilizption. [n other words,
education is a process oir,-humanizing young
people" or the process ol' ,lersonization," 

a
process that is constantly perfect to achieve a full
personality.

Pedagogical Paradigm of Reflection

To develop a strong character, we need a
whole and conrprehensive education that touches
all shrdent life [11]. The inrellectual, social,
spiritual, .,molal, affective, physical, aesthetic,
and ernotional aspects, all need to be developed.
In com;llele and compreherxive e.ducairor\
critical, iurovative, cooperative, horcsy, high
morality, inclucling computer networking skili!,
neetl attentiorr. [n nhole and comprehensiye
educalion many people are involverl s-uch as

]ncturers, scientists, ailists, parents, commurity.
businessmen, govenunent, NGOs, and others.

One of the melhods to develop a full and
holistic education is the method of pedagogical
Paradigm of Refleption, developed by Jesurt
education since 1586. This educational melhod
has been practiced throughout the world and is
always updafed in accordanco with crurent
situations and conditiorrs [5]-

This leaming rnethod invites tho stutJents to
a deepel understanfing of what is expgriencqd,
especially looking forwhat the teaching means in
teuns of solvutg probloms. T'hrough the lear:ung
process. tlie Pe<lagrrgicrl Piradiqri: of lteflective
carr ifilprove the nrotiiaitrlr o_t lecu:ifig Lry

involving them as critical actors in the learning
Ilrocess. 'I'his mtkes lenching and learn:ing nrore
person:rl L"recanse it brings teachrrs, e.r:perie.lces
cir)sef i{) tl]e sflldr..l1t.\. 'fhis rnethor-l is I nrotlcrl ol:
the polterrr of itcconil:an.in1*[t i]iJv;lrce:n]etrI ol:
stLrdents boflr intellee-'tuaily anti ernr:tiornlly
theart) in order to help lo develop thern to the
li.rllnc:ss ol hrurian pelson [12].

This leaming rnel.hod hrts ill approach that
applies rc:ilecliot in iintling lhe virlt"res of lit'e in
the edrictrtiorul p{ocess as ir lbolholJ in
detemrining attitude or behavior. This method
helps studerrls nlrrlruing their personality that

upholds tho valuo of humanity. This approach
suggests lhe sttrdents io enter into an experience,
not only gettlng somo informa{orr,

This leaming melhod aims to form a
complote human, which consists of 3 Cl:
competencq cou$cienco, and crrrnpassion.
Campelence,irReans oapability in scierrce or skills
occording to the freld or spocialization.
Coruscience rnoans having a conscience that can
distinguislr between good and b.ad. C'ompassion
means bavirg sensitlvity.to do tbr sthers in ueed,
having conce{rr for others, ,especially the poor
and tho needy (o.ption tbr the poor).

The dynaraios of the Paiagogical paradigm
of Reflec.tion corrsists of threo main elornerits,
namely oxporieneo, re estiorl, and action,
completed by the element beforo learniug,
nanoely l-aoking at tho context and tr"y the element
after leaming, namely, evaluation. Therefore the
dynamics ot PPR include five elenrcnts: (l)
conlq$, (2) oxperienoe, (3) refleqtion, (4) action,
and (5) evaluation.

In llro rfollo-wiug qectlon, I will eiplain l]re
process of eactr element of the Fedagogical
Paradigm ofReflection.

Context

As teachers, we need to unrlerstand the
conlext of the studerrts: lheir envl.onrnent, rireir
baclgloundr. their community,an d their p otenti al,
their family, friends, peors, aird theirl pultures

[13]. By knowing their context, rve can teaclr
them rvell.

',We 
need to build an authentic personal

relationship between teapher and student: mlrtr.ral
lrust and rospeet so'that the teacher and students
can become genuine eompanion.

We need to build a conducive envirorunerrl
ofthe school for integral huuan gr.ou,lh, in u4tich
:lhe moral development and religious tbnnalion
of adolescenls takes place. f"hus, a genuirre love
pnd personal care for each student (cura
p*m'oira/is) is esserililrl l'or a cullrluci\ r
c!ivforuilet)l oi' I he schr-rol.

We need 1o talk about vahres thai we wanl
to develop. such as brotheihood. soliiluriti..
respecl lbr olhers, resi:onsibilifv, hrrril * ol.k.
1or'e, .s.lrared infr:rersls, resp.cct. lur thi_'

c:rrr, ir:ol'rn1ellt, i.rrx1 ollie-.r' r'illt res o f h rutr;-r n i t r,: I I 4 i

Sorne chailengers of hrdonesitur siluation
need to lre harrdled to help ihe students iu,oirling
those chirllenges, sLrch as enlorce.rnent of- orrc
culture, corrr"qttion, plitgirirlsm, copyuglir
violatiou, Ihe lack of ethos o1' study, creittivit.y
ald critical thrnking, looking ibr certrticare.
instead of compqtencq fulstant culttu.e, passivit.y

447



En Edneattoaal trles earch and lnnsysllro

in class, copy:paste culturq feddal reibtionship
behveen teachers and sfuclents. ancl so on.

Experience

In any experience, tlata is pereeived by the
slr.rdent cognitively [13]. Through questionirrg,
inragining, investigating ils elemenls un-ii
relationships, the student or.garrizes this data itrto
a hyrothesis: What is this? Is it like anything I
alrcady know? How does ii rvork? Thon"there-is
an affeetive reactisn: I like.tliis. ilm.ihreafened
by this. It's interestirrg, I,m,b:ored.

The Pedagogical Paradignr of Reflection
aims to ensure'that the,sAdent nriil have a firll
learning experience of mind, heart andhand [1S],
The leaming experience is expeaed to nrove
beyond rote *nowledge to the development of the
rnore complex leaming, skilis of urderstandingi
applicatiotr, analysis, synthesis, and evaluation.

The affective/elraluative stage of the
leauring process is very importanl because the
'sense and tas0e' can deepen one,,s experielce.
Affective feelings are motivational filices ihaf
move onels understanilihg to action and
comrnitrneut.

The task of teachers is to provide
'experience' for students so that lhe students can
experience by thernselves as well as learl and
firrd the rneaning of the experience [16].

Hurnan experience.may be either direct or
inrlireci [73]. Direct aperience is experience
engaged by students so that they are nvolved
fully. Thus, dhect e,xpefience usually is fuller,
more engaging of the persou, p-irect experience
in educalion usually occurs in interpersonal
experiences, sueh as conversalions or
discussions, laboratory invesligations,. field tuips,
service projects, partiiipation in sporls, and the
lik c.

lndirect experiente is achieyed in reading
or listening to a lecfure. Ir order lo involve
sfrrdents in the leaming exlrerience more fully,
Ii:ui:hcls ccrr s{imulak. slrrdetls' imngitatiou l.rnil
rusr: ol' lhe st.rises precisely so $at studcnts cirn
enter the reality studied more fully. Simulirlions,
loL: plriving, rrse of aur_Jio t isnal materilrls and fhe
like catr he.lp stuclents to lbel m reirl ..historical

set{nr._t:i, all-.runirtiorrs r:f tltc titrres. cr"rltrrral.
i;or:inl. 11el11lcal and ecorronric f.lctcrs aflec{'inu
the lives oL people:" [13.].

1Le flection

- Tlris is the key to the pedagogicol paradign:
of I(eflection. I(eflection is ..the process u{rere.by
the str"rtlent males the leaming experience hisrber
orvn. gets to the meaning of the leauring
experience fol selfand for others,, [15].

The,,ternr ireflectionrt means .ra thoughtful
reconsideration of some subject marter,
expe.rionce, idea, pu{pos6 or spontaneous
reaotionj in or,der to grasp i\significance more
flrlly",[13].

At,fiis levelofreflection, !.the rnemory the
understanding; :the. imagination and the feolings
ere used to capture the.meaning and essential
value of rvhat is being studid, to, discov"er its
relationship with, other, as1rects of knowledge and
,human,activity; and to.apprwiate its inrplications
in the ongoing,search for tnrth aad freedom."

This reflection is a tTsntralive and
liberating prosessl' [131. trt forms the conscience
of shrdents (their beliefs, values; ailitudes and
their ontire,way.of thinking) in such a manner
thal they are led to move beyond knowing, to
undertake oction.

In refleotion, students are impolled to
consider the hurnan rneaning and siggrifi canco of
what they sludy and fo integrafe that meaning as
;responsible learners who grow as persons of
cor$petence, conscf enoe and conrpassion I I 5].

Refleetiorr i$the plbcess by wtriOtr m-eaning
srrrf,aees in hrirnan exoefieitee, becohes rnore
:elearly. Reflection lead$ individual to look ahead
ito build a new franrework in aflitudq thinking,
and behaving: That reflection reconsiders every
exDefience for fr:rlher developrneni of the self.
Reflection leads indMdual into agent of social
liall$fomation. The individual is chaltenged to
reorganize,altitudes, thoughts, and behaviors
towalds others and the environment. Reflection
gives individual the power to do someflring for
the sake of a better life. tt is a pa.th t6 pioneeiing
thq ,cltangilrg wofld into a.just, peacoful, ani
loving community [i2].

A major challenge td a tbacher here is to
fomnilate questiorrs that will broaden students,
arvaleness and impel them to considel
ycvrpoints of others, especially of flre poor [13].It is important to note that teachdr niay not
irnlrose hisrher' viewpoints. Thirs, teacher
resllccts the., sturierrt"s lrcerJnlti. J.l is possihlc: lhat.
even atler the: rctl6c1;r* process, a studcnl rnay
decitle to act selfishly and to re-iect grorvth.

At tliis slt$c:. slrrrjtrrls antj terucl:crs crrn ltar.er
tc:flection togetlrcrr. lo share thair rot.loclions ant-l
the,r'chy har,o lhc oppr:r:lrurity to glo$r iogclhcl. Il
[l is casc-, tc:aclrer.s and s{udeints ruake, rei.leclion
orally in class. A{eanrvhile ruittr',n reiflection car:
also hc (klrlr: a.s ltorncu,ork.

Action

Reflection in 0re Pedagogical paradigur ol.
Rellection should rrot end only in unilersta-nding
or af fe ctive reacti ons. The pedago gical paralu* gm
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of Reflection,jusl as it begins with the,reality of
experience, necessarily ends rvith that same
reality in order to eftbct it. Reflection is only
wohil when it fosters decision and cornmitnent
[13].

Action is not rnere activity. It refers to the
student's attitudes, priorities, commitrnenls,
habits, values, ideals, intemal humafl growth
florving our into acliorx for others" [15].

Action is the activity of.stuclents who want
to, be done,as the pr.aclice of knowledgo that has
just beon strrdied together. Action plaru neal
accompanirnenl h'om feachers that pan be
implemented for real acdrities outside the class'

The tena 'aotion' refers to "intemal hunan
growth based upon experienco that, has boon
reflectecl upon as well as its manifestation
externally" [13]. It involves two steps:

i) Interiorized Choicesi Al,ler rpflecdon, the
student oonsiders the experience ftom a personal
point of view. Here in light of cognitive
understanding of the experience and the
affections involved (posilive or negativ.s), tha
will ismov-ed. Then the student will make somc
ohoices. Stch choicss may ocsur when a person
decides tlrat a truth is to be his or hor,personal
point of reference, rvhich will affect any number
of tlecisions. At this point, the student chooses to
make the truJh his ot: her own, while remaining
open 1o where the irulhnright lead.

li) Chaic* Externally. Maryif,ested: In tima,.
these meanings, attitudes, valqes which have
been interiorizp4l, npde part of the person, mrpeJ
the student to act, to do something consistent
with this new conviction. [f the meoning was
positive, then ihe sluden! vill likely seel to
enhance those c-onditions in which lhe original
eryrerieiice tosl place. For example, if the goal rif
physical education has been achieverJ, the stndenl
wili he rnclinedto have someregdar.sporl duriug
his free'tirne. [f the shrdent appreciales better the
needs of the poor after service expeliences ald
reflection on those experiences. this rnight
ilrllntttcr-. his oi hc,t cali-rer chrtir-:r: or lllr)lre, l.tinr or
lter to vohmteer to work tbl thcr poor. If the
treanirrg was negalive, then 1he shltlerrt will
tnake silrter changes, a'loiil the ct'rndiiions irr
rvhieh the tniginal e.rpcricr:ce touk place" For
t-'riamprle:. if tl"re stirtler:t appreciatr:s lhe r:easr,rs
filr his ol her lar-:k ar{'sLiccc',ss in sclrool r"tirli, lie
or she rnay decide to ir:rpro-r,,e study hebits 1n

oriler to avoid l:epealetl faih"n'e.

li:onr the pl'r)ci)ss ot tieel; t,rilleriexce,
reflected deepi1., the strrdonts rvill arir.e to action
q.hich rvill chauge their lives arrd their attilude to
others and to anr,rironmenl. In this ongoing
process, the strrdonts will be really c-ompetent in
their fields, being able to explain rhe natter ancl 

'

1o tlnd its meaning. Theii conscrenee will grorv.
"fhey rvill be aware of the. good and the bad
values, and can d*ido for the better litb. Finall1.,
they become persons who lilve compassion for
others as woll as fsr envinrnmont. They are
helped to grow more holistip in study, not only in
cognitive aspecl and skills, but also in morality,
spir-ituality, emotion, pwchic, and their irurer life.
Ihey will not think for {remselves, but thev will
have good y!11, good claracter, 4nd espzuially tr:
have sqpjal awarenegs to think and to act tbr both
others and the nation [1 1].

Evaluation

Evaluation is arevjow to know the progress
achieved in both student and l,eacher leamilg.
The focus sfassessrnent is not only acadernic but
also the grorvth and development of students as a
whole both as personal and social beings.
Evaluation aims to assert the already good, and
to correct the,still lacking for improvemenl.

It is important to evaluate a student's
progross in acadernic achieveurent. Daily
quizzes, weekly or monthly tests and semesler
examinatioru are familiar er.aluation instrr.ments
!o assess tho degree ofmastery of knowledge and
skills aehieved. Feriodic testing is useftil lbr the
teacher and flre student both to irrtellectual
growth and to the shortages ra,hich ale necessary
to be improved. Feedback ean alert the teacher lo
improve method.s of teaching and the studenl to
be encouaged and ailviced for academic
improvemenl.

The Pedagrgical. Paradigm of R&tlectron,
howeveq "aims at tbrmation which inch"rdes but
goes beyond academic mastory. I-Iere we are
concerned about shrdents' well.roLmded growlh
as person$ for others. Thus periodic evaluation of
the studeirtls growth in attilndes, priorities ani'l

&stisns eonsistent u,i-th berng & person frir others
is essential" [13]. Conrprehensive assessrnont
needs to be planned at inxervalsi al ieast once a
semester.

'I'ltre a.te tltiuly \.\iii,ys lu ltssess tlir' 1i-iiir'r
hurnan grolvth. All nrust take into accourt the
irge, tnlents and cler'elopurenial leveis r,ri' ei..c.h

stLrdei*. Usetirl pedirgogiclrl itpirrtiiicl:rs clrn btr
trpplied. such *s rttet:toring, ig:,,i1r1', oi' :trrrlclI
jorrtrtitls, sl*tli:.nl selilcr,ulrr;rtitrir in lr:tht,,i'
personirl growth proliles, irs r+r:11 as le.lierr ol
leisure time activ"ities and voirurtary service to
tlllrcrs.

Based on ihe abtxe e-r.plulltion on lhe
Peilagogical Paradigrn of Rellectiotr! u,,e cir)
sunrrnalize thal leiuuing is:
r situaled in a specific contert;
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r rooGtl in previou$ r*petienee and;the r6$ult
of new learning experienc*s;

. dependent :upon and ileopencd by
refl efii on about drose,o(pefimbes;

r made meaningftrl whm nell, lnowledge is
plt into somo kiad of action;

r reinforced by explicft evaluation ,(.nd
ultimately, self-evaluation) of :those aotionr
and the rlegree to which leal4ing has
occurred [15].
Lrltimately, those five elements should be

rrnderstood as reprssonting a process, nof a

prescription, for teaching. They ftrrctionrnot as

discrete segmffr8 or st1gl6$ of a linear process;
Lruf as interdependent fac6ts ofany deep learning
experience.

The Pedagogical Paradigm of Reflectjon
can become an effective ongoing pattern for
learaing as well as a stimrtlus trr remain oper to
groivth throughout a lifetime [3].

*>--Context *>- Experience --->.-

rlIt
---<--; Artinn ------<--_

The Benelits of P.edagq$t;a,l, Paradlgm of
Reflerfion

The continual intelplay of conto(t,
experience, reflection, action and evaluation
provides a pedagogieal tnodel tJrat is relevant'to
ow cultures and times.,It is a substantial model
of the teaching-leaming tr,rocess tl3l. It
addresses the importance'and integrity of'the
inarrelationship of feacher, lemner and subject
flial1er rvithin the real context in rvhich they live.
It is iomprehensive and complete in its appoaeh,
erplaining flre metbod of teaching in practical
antl svs{emalic r.vays while. offering the mearrs of
r ) i!.1 .rl i l ca li (-!n irl il.l i il J i cr"r rr 1. iirnttilt',t .y {)il:l g':rni:fl
antl wrtmen Ior otirers.'

It *nables tearhers tc' enrich tl're conr.enf and
{1ru{tutt: trf r.r,.hat l.h*_v* irre. tciri.,:hing. ii gir.*s
I'. n c ir i: rs n d fl i f i rrn a I ille?l j] r' r,.i en(: i.ti rrir..;i ir g sllr d,*nt:

iniLiaiir.,e^ It all<,r$.'s lcacircls t{r cr.pcrr rrrur* oi
stLr(leflts. lo hryite ilrom ri) taiit l_,reatel'

responsibiliry fbr and be more active in theii otrn
learning^ It helps terrche.t's ro motivate sfudrnts by
pic,r,iding *re c,ccasion ;rrrd rrrtit'lrr,rle iL\r iil.",iting
slLrde.nts to relafe what is t'eing stldied to rheir
oi.,n erperientes.

It asks stxdsnts to reflect upon the mean,ing
arnd significance of w,hat rhey are studying.=It
affempts to motivate students by invol,,,ing them

as erltii:al active participstts in rhe telching-
learning pfoe6ss. It aims fur more personal
leanring ,by b,ringing $tudsat and teacher

-experieuees,eloser.together. It invites inte grati on
,sf,learning sxporiencs in ffre classroom with
ihoso ofhoqrer work, peer culture, and so on.

It encourages olose oooperatlon and mutual
sbaring of experiences aild: reflective dialogue
affiong sfidenre. It relates student learning and
poffi' to. personal interaction and human
relatiutships. It fropos6$ ,movement and
progrcss to$rard action thatwill affect the lives of
rrthers fot,good. Studerrts will gradually learn tirat
their 'deepgst oxpedences come ftorn their
relaticrrtship witlr and experiertces of persons.
Rcflection shrruld always.move toward greater
appreciatitrn of-'the lf$os of odrers, and of the
actions, policies or structures thathelp or hinder
mutual gr.olutl-r'and development as members of
the hunan fanrily. This assrrnes, df course, that
teachers ar6 awarc of and committed to suclr
values-

2. Conrluslon

In orlr contenrporary world, the Pedagogical
Paradigln of Reflection can be afl irilnense help
in winning dre minds and hearts of new
generations; ,for the Pedagogical Paradign of
Reflection focuse*lporr edrrcatiorr of the whole
person .hgg,q.q rnind and svil! rotjust the intellect

f19], ii chalienges 'ifidorits 
to, find nrdaning ln

what they s,tudy ffuough reflection rarher than
rote memory, ,It encourages ,adapation which
demands ot)ennsss to gr-olrth in. all of us. it
demands that we reslrsct the strrdents at varied
levels of their growrir; and the enfire process is
nurturad ln a school.onvironment of care, respect
and trust, *lrere,the student can honestly face the
challenges to lieing human lvith and for ofhers^

T1rus, the Pedagogical Paradigm of
Reflection is a pe dagogy which can help sfudents
grnwing more holistic in studyr not only in
ct:gttitiv* asi:rrct and sirills, hr.rr allio irr rroralit',,.
spiri tual ilv. eilrr,ti rrrr, ;:si'ciilc, aird Lh+:ii irrir c,r I i fc,
because this paradign can help studenrs being
competeltce i,": 'lireir iitlds. irelp thenr to Lruild
{ireir cr-rnsciencc, lo }ra,.,e gotd rvill, goor'l
(;hiuitr;:l+r'. irnrJ cilp,,:cially l("' hrrvc "{ro(iiJl
iil,lareiloss ,"o aJot :ioi oihi.is

ll*pi;.iirll:; rvtlir i.ht: r:r"'(:i)*iatii"rn ;rrul ihu
seriousrte*s ol iirc l*rJiires and students in
intpl*m*nihg the Pedagogical Parndigrl c,f
Reflection, Lhe siudc:rt* rur lreipr.rl lc, irrc,-rrlre ir

w,hol* 1:ei'srrrt irld devoi*L{ ic' L:r,}crs lto]. ln L[rr:

midst *f fhe lrrdon*sia:r siiuati*n fhar needs
people !{,hn'ffe sensitive to the needs of r"rthers,

erpocially those rviro aie poor and displaced.

t
Ev*luatirn

I
Rerlsctlnn
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hopefi:llv r*"iitr this app(oachr,many students are
increasingly serlsilive,lo odrers a$tl arc. irlolved
iu tleveloping our nation. I"Iopefully there are
more studsnts who have good charaeters to
enhance the unity: of the nation.
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